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INTRODUCTION
The 21st Century Plan proposes a radical transformation in general education at ACU.  Six fundamental understandings underlie the design of this curriculum proposal.

1. The learning of our students is enhanced when they have common curricular experiences.

2. The learning of our students is enhanced when we intentionally connect the intellectual and spiritual development of our students—knowledge conversing with faith conversing with knowledge.

3. The learning of our students is enhanced when we engage our students in integrative thinking—the process of bringing together and responding to knowledge of different fields and perspectives.

4. The learning of our students is enhanced when the structure of the curriculum addresses the nature of students that come to ACU and provides increasingly challenging learning opportunities as they progress through their studies.

5. The learning of our students is enhanced when we engage them in the key processes that comprise and enhance critical thinking—reading and writing, speaking and listening.

6. The learning of our students is enhanced when we prepare them to think globally.

A new set of student learning outcomes (SLOs) is proposed.  The following is not a completed product ready but will serve as a developed starting point for the UGEC or a designated committee to develop a final set as a part of the implementation phase.  We recommend that the final set of student learning outcomes should be developed in conversation with the Office of Institutional Research and Assessment to insure that the end product can appropriately serve our students and the institution.  For further information on these outcomes, see Appendix Eight.  Further, and perhaps most importantly, the committee believes that the university and students will be best served by an ongoing iterative General Education review process that includes at least the following considerations: 
1. The nature, experiences, knowledge and skills of our incoming students.

2. The student learning outcomes - skills, knowledge and values - that best prepare our students to fulfill the University mission in the world they will encounter upon graduation and frequent university-wide discussions of level of mastery our students should demonstrate in each outcome.
3. The best practices and current research on student learning.

4. A straightforward and sustainable accountability system that supports: a consistent focus on student learning outcomes, measurement of our success in achieving the outcomes and thoughtful and continual response to assessment data.

5. Ongoing consideration of a sustainable assessment process that provides the quality data needed for number 4.

Students who complete their undergraduate education at ACU should have demonstrated

1. Strong analytical, communication, quantitative, and information skills—achieved and demonstrated through learning in a range of fields, settings, and media, and through advanced studies in one or more areas of concentration;

2. Deep understanding of and hands-on experience with the inquiry practices of disciplines that explore the natural, socio-cultural, aesthetic, and religious (or theological or spiritual) realms—achieved and demonstrated through studies that build conceptual knowledge by engaging learners in concepts and modes of inquiry that are basic to the natural sciences, social sciences, humanities, arts, and Christian faith (or theology); 

3. Intercultural knowledge, integrative thinking, and collaborative problem-solving skills—achieved and demonstrated in a variety of collaborative contexts (classroom, community-based, international, and online) that prepare students both for democratic citizenship and for work;

4. A proactive sense of responsibility for individual, civic, and social choices—achieved and demonstrated through forms of learning that connect knowledge, skills, values, and public action, and through reflection on students’ own roles and responsibilities in social and civic contexts;

5. Habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another—achieved and demonstrated through advanced research and/or creative projects in which students take the primary responsibility for framing questions, carrying out an analysis, and producing work of substantial complexity and quality.

The 21st Century Plan would take the place of the current “university core” and “degree core” requirements for all degrees.  All requirements in the current “university core” and most requirements in the various degree cores are represented in the 21st Century Plan. B.S., BFA, and B.M. degrees require no more general education hours under the 21st Century Plan than are required at present.  BA and BBA degrees require additional hours of general education. The AA degree would also be revised in response to adoption of this curriculum plan.   Appendix Four shows a comparison of current degree plans versus those built using the 21st Century Plan.
THE 21st CENTURY PLAN
The 21st Century Plan is an integrated course of general education.  The elements of the plan address the fundamental understandings and student learning outcomes listed above and the faculty-identified needs for improvement in general education.

 The following requirements would apply to all students seeking the BA, BBA, BFA, BM, and BS degrees.  Specific waivers would be extended to students seeking the BAS or BSN degrees.

1. Implement a 14 credit hour Bible requirement.
A. We ask that the faculty from the Department of Bible, Missions and Ministry (BMM) rethink the undergraduate core Bible sequence, with the suggestion that Message of the Old Testament, in some revised form, should be the first course.

B. 14 hours will be dedicated to Bible curriculum.  The BMM faculty will determine the best way to use these hours.  The Committee suggests that the combination of four 3-hr courses and one 2-hr course might be the most effective.
C. The committee suggests that Christianity in Culture may be developmentally more suited for junior-level students, implying a change in number to 3xx and a requirement for completion of 45 hours at the time of registration.
D. The committee offers two suggestions for the best structure for the Bible curriculum, 

i. Option One: 3 hour courses for Message of the Old Testament, Life and Teachings of Jesus, Acts – Revelation and Christianity and Culture, plus a single 2 hour “5th Bible course” described as follows.

(a) The committee suggests that the two hour course should be the last Bible course, and students should be allowed to select from a menu of courses designed for 
non majors and designed to meet specific criteria developed by BMM faculty and approved by UGEC.  Committee suggestions for these courses include:

(b) Build the courses to devote 2 hours per week for lecture or content delivery and 1 hour per week to scheduled learning-centered activities each week.  Examples might include 

a. service learning tied to the topic of the class (and including written and/or small group discussion and/or oral presentations based on reflection on the service learning activities).

b. small group work focused on writing skill development through the use of peer critiquing and editing.

c. small group work focused on oral communication skill development through the use of peer critiquing and editing.

(c) “5th Bible courses” should be upper division courses in terms of student learning outcomes.

(d) Consider as the prerequisites the following list: BIBL 101; 102; 211 212 (or equivalent for CBS majors); Thinking, Writing and Research; and Foundations of Communication.

(e) While students should be billed for and earn two credit hours toward graduation, faculty should receive 3 hours load credit for each section taught because of the combination of types of learning activities included in these classes.
ii. Option Two: 3 hour courses for Message of the Old Testament, Life and Teachings of Jesus, Acts – Revelation, and the 5th Bible course, plus two hours allocated for Christianity and Culture.  This option offers significant advantages from a pragmatic viewpoint because all students, regardless of major, take the same course, simplifying the logistics of load assignments and calculations.
2. Implement a foreign language admissions requirement that may be satisfied by demonstrating mastery of a foreign language equivalent to completion at ACU of two semesters of a language with a grade of C or above via a satisfactory score on a Foreign Language Competency Examination (FLCE). If the student’s score is below the passing threshold, she/he must take one year of a single foreign language at the collegiate level.
  The FLCE may be repeated once.  Students may take the FLCE up to one year before the first year of residency at ACU.  In order to satisfy the foreign language admissions requirement via the FLCE a student must earn a satisfactory score before the end of his or her first semester of residency at ACU.
3. Implement a two-tiered cultural competency requirement.   All students will satisfy minimum Cultural Competency goals through completion of the Cornerstone and the ACU Integrated Core.  Students may earn special commendation upon completion of one of the activities listed in Appendix Two.
4. Implement The Cornerstone.
  

One definition of “cornerstone” is a set of fundamental assumptions from which something is begun or developed.  The Cornerstone is a three-hour integrative, interdisciplinary course required for first semester students which introduces a set of fundamental assumptions from which they begin their holistic approach to education as Christian scholars at ACU.  Central to these fundamental assumptions is that while various disciplines have knowledge, the mind is not separate from the spirit, and scholarship informed by faith provides a more robust intellectual experience.  While most first-year students are well aware of the concept of knowledge acquisition, few have been exposed to the concepts of connecting and applying knowledge to other ideas, and how their assumptions and experiences influence their thought processes.  Cornerstone is designed to introduce ACU students to the life of the mind, to enhance self awareness, and to develop a greater appreciation for the other.  It is designed to develop critical thinking, to incorporate multiple perspectives in forming comprehensive ideas about complex issues and situations informed by a Christian worldview.  It is designed to introduce students to the liberal arts and the university core by confronting challenging issues and promoting a way of inquiry and engagement rather than detailed knowledge of specific content.  It will introduce students to information analysis, and while not a primary component of the course, it will introduce the concept of thinking theologically.  The course also will include identity and transition issues that are unique to first-year students.    

 As a result of the Cornerstone experience, students will: 
A. be provided opportunities for reflective judgment, effective reasoning, and critical thinking

B. become more engaged as world citizens

C. further develop their identity in living an integrated, Christ-centered life of faith

D. recognize and appreciate the multidisciplinary approach needed to understand real     world problems (liberal education)

E. recognize the benefits of diversity within a Christian context

F. enhance their skills in written and oral communication

G. demonstrate effective use of information literacy skills

H. effectively analyze how faith influences one’s identity and values

I. enhance their self knowledge by exploring their God-given gifts, aptitudes, interests, and values

J. be equipped to navigate the unique transition to living and learning at ACU

5. Implement The ACU Integrated Core, a set of three 3-credit hour integrative courses.

6. Implement a revised Social Science & Humanities requirement. 
A. Required courses

i. one approved social science course numbered 100-499 from Anthropology, Economics (also AGRB 261), Family Studies, Geography, History, Political Science, Psychology, or Sociology; and 
ii. one course that may be a second approved course from the social science menu or an approved humanities course from Philosophy or an approved fine arts appreciation course - Art 101, MUSM 230, THEA 221, or THEA 250.  

B. Other matters

i. Courses may be in a single area if one or more are upper division.  Students majoring in one of these departments
 must take at least one course outside their major department.

ii. Students are required to honor course prerequisites in choosing courses to meet degree requirements.

iii. Approval criteria / course goal for social science course.

(a) These courses are designed to present a discipline’s unique perspective on social phenomena.

(b) Course design – pedagogies and content - should facilitate student learning about:

a. the nature of data in the discipline, 

b. characteristic methods of inquiry, of forming and answering questions, and

c. description of the worldview as embodied in the key theoretical structures in the discipline.
7. Implement a required Senior-Year Capstone Experience.  A senior-year integrative experience that serves as a capstone.  In addition to other discipline-related course goals, this course will challenge the student to critically analyze – reflect and write about – the student’s major discipline from the perspective of a Christian Worldview.  Capstone experiences may take the form a course designed from scratch or may be an existing course or cluster of courses redesigned to meet the Capstone goal.
A.  This requirement may be met by either of two options:
i. Option 1 – A 1-hr course taught by Bible faculty on the art of theological reflection in conjunction (perhaps as a two course learning community) with a required course in the student major that has been approved by the UGEC as meeting the Capstone requirements.  It might be possible for more than one major-based course to meet with a single 1 hr theological reflection section.
ii. Option 2 – A stand-alone course completely within the student’s major provided that has been approved by the UGEC as providing a depth of study to that possible with Option 1 and thus meeting the Capstone requirement.
B. Required Papers.  Among other course activities and assessments designed by the faculty member teaching the course, two papers would be required and each would contribute significantly to the calculation of grades:
i. A senior paper should be required in this course, with assessment of the paper based on a rubric developed by a faculty committee and approved by the UGEC.  The paper would be a 3-5 page reflective paper asking students to discuss their growth and development as a writer from freshman to senior year or their ability to connect their faith with their discipline. This paper will be maintained in the student’s e-portfolio to facilitate longitudinal comparison of this paper with the reflective essay submitted in The Cornerstone.

ii. A 10-15 page senior paper should be required in this course, with assessment of the paper based on a grading rubric developed by a faculty committee and approved by the UGEC.  The grading rubric would be designed to assess student outcomes with respect to critical thinking from a Christian worldview.
C. Three faculty development initiatives are essential to providing the highest quality Capstone experience for students:

iii. The faculty from Bible, Missions and Ministry will provide opportunities for faculty in other departments to develop the skills needed to analyze one’s discipline from the perspective of a Christian worldview.  
iv. A faculty committee (Theological Reflections Committee) should be formed to develop support materials to equip faculty to develop (or modify existing) and teach courses that meet this requirement.

v. Faculty development opportunities should be funded to bring together members of the Theological Reflections Committee and faculty from across the university with the goal of developing a new course or modifying an existing course.
8. Implement a revised English requirement.
A. A writing sequence consisting of a freshman year sequence of two three-credit hour courses.

i. Suggested course names (Note to committee – these names taken from Baylor, and were “tested” on a couple current freshmen)
(a) Thinking and Writing

(b) Thinking, Writing and Research

ii. Overall goal of the sequence of two courses – significantly enhanced student writing ability and the development of critical thinking skills through application of the skill and art of writing.
iii. Additional goals

(a) First semester

a. To closely read texts
b. To write persuasively from sources

c. To teach students to analyze critically
(b) Second semester

a. To build and defend positions based on evidence

b. To develop a Christian worldview through analysis of and writing about materials like those in Shadow and Light. 

B. 3 hrs – one literature course.

i. The existing six sophomore courses (ENGL 221/222 Major British Writers I/II, ENGL 231/231 World Literature I/II, ENGL 262/263 American Literature I/II) may be used to satisfy this requirement.

ii. The English department is also encouraged to consider new courses that use different organizing models.  The current model is historical survey, whereas a new model might be great books or genre.

C. The committee calls for all faculty from all departments to engage more fully in developing the ability of our students to write.  Students will develop and retain greater writing ability when papers are graded for both the mechanics of writing and the quality of the ideas expressed.
9. Implement a revised speech requirement.
A. Revise the COMS 111 as described below, move it to the sophomore year, number the revised course COMS 211 and name the revised course Foundations of Communication.

B. Establish “Thinking and Writing” and, perhaps, “Thinking, Writing and Researching” as prerequisites.

C. The revised course emphasizes rhetorical communication principles and skills with an approach promising to extend the skills gained in the English Thinking and Writing sequence.  Development of this rhetorical skill is a key tool for a leader; thus, this course addresses faculty interest in enhanced student writing skill while also addressing a key element in the university mission statement.
i. Foundations of Communication will anchor competencies and skills sought in the workplace and principles nourished from a liberal arts and leadership development perspective. Specifically, the interpersonal communication component includes practical competencies and skills related to relationship development, listening, interviewing, and conflict management. A second course element, public informational presentations, emphasizes oral briefings, reports, and appropriate use of communication technologies such as PowerPoint. A third course entity, persuasive presentational principles and skills, emphasizes argument types, argument formation and support, MLA documentation, and presentational design options matched to audiences. Parenthetically, both informational and persuasive skills couple message designs, language devices, and oral expression that mindfully analyze message receivers (e.g., age, gender, experiences, education, ethnicity, income, religion, politics, and culture). A final course component anticipated in the revised course will ensure adequate critical analysis as social consumers of argument, teaching learners how to segment and analyze persuasive influence as well as how to offer counter-attitudinal messages. 

ii. Because of the association between critical thinking and speaking, student-learning outcomes galvanize oral and written products to underscore information and management of meaning across multiple settings. This connection offers a seamless integration from the first-year writing program to the Sophomore Communication Program. That is, Foundations of Communication assimilates writing skills from year-one and adds oral competencies. The course continues writing skills through assignments such as a major interpersonal theory reflection paper, a running portfolio of written speech critiques based on videotaped speech reviews, four essay exercises, the creative application of communication technologies such as PowerPoint, and a critical analysis of “consumer” arguments to which one is exposed.
D. Identify in each major one required course in the discipline with significant stated and assessed outcomes of development of oral communication skills.  The objective is to develop the ability to effectively present ideas or concepts in the student’s major using oral and written means.  The identified course in the major would have Foundations of Communication as a prerequisite.  Assessment of the student’s growth in oral communication will be facilitated through comparison of student work products from Foundations of Communication and from the course in the major with oral communication skill outcomes.
10. Implement a revised Science requirement.
A. Two science courses from the departments of Agricultural and Environmental Sciences, Biology, Chemistry or Physics; or NUTR 120 Nutrition and Wellness.
B. Students may take two unconnected courses in two different departments or one two-semester sequence of courses within a single department.
C. Integrate material on the influence of major scientific theories on the development of human culture in The ACU Integrated Core.
D. Students are required to honor course prerequisites in choosing courses to meet degree requirements.

11. Revise the exercise activity requirement to require three credit hours of exercise science and ask the Exercise Science and Health faculty to determine the best way to use those hours.  Allow up to two additional hours of exercise science activity credit to count as elective credit.
12. Eliminate UNIV 100.
13. Incorporate items 1-12 in “The ACU Core” and keep hours in the degree at 128.  Particular degree plans may require more than 128 hours with the approval of the UUAC, Provost and President.
14. Special Notes

a. Implementation of this curriculum will require a scheme for accommodating transfer students and others who bring college credit with them when they come to ACU, whether that credit was earned through AP examinations, CLEP examinations, or concurrent enrollment while in high school, transfer credit or credit or course exemptions earned through ACT or SAT scores.
b. The committee has suggested various opportunities to use the e-portfolio system for the assessment of student development by comparing student work products archived early in their undergraduate studies and comparing them with products archived at a later time.  Methods for assessing student development through the use of e-portfolios are currently being developed in the Adams Center for Teaching and Learning.
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Appendix One
The ACU Integrated Core: a three-course sequence of integrative courses 
that a student completes over the course of four years

A common core in which all students take the same courses offers distinct advantages to both students and faculty.  Students will benefit because a three-course sequence in which all students take the same courses will help create the habit of integrative thinking, to stress the interconnectedness of knowledge and to foster critical thinking.  Faculty will benefit from opportunities to continue and broaden their own learning, to teach and engage students in new topics and using new models, and to develop collegial relations with faculty from across the campus.
1. Content areas to be integrated:

A. Literature

B. Social science

C. History

D. Nature and role of science

E. Fine arts

F. Religion

2. Objectives

A. Demonstration and intentional modeling of the connectedness of knowledge.
B. Development of critical thinking as the courses move from knowledge and comprehension to synthesis and evaluation, from delivering purported “final solutions” to equipping students for honest and skeptical query.

C. Growth in writing skill gained through the use of a variety of types of essays, e.g. reflective essays written in response to assigned readings or class discussions, essays that critique assigned readings in light of student experience or Christian faith, essays that present and explain the student’s position on a particular topic or proposition, and essays that compare competing ideas.

D. Information literacy as students use and critique information from various sources.

E. Development of a reasoned Christian worldview (perhaps enhanced through additional study of Shadow and Light or other such materials).
3. The committee recommends that The ACU Integrated Core be organized according to historical periods.
A. IC –  1 Possibilities
i. Creation stories through 580s (prior to rise of Islam)
ii. Beginning of Civilization through early middle ages

iii. Beginning of Civilization through the fall of the Roman Empire

iv. Beginning of Civilization to just prior to the arrival of Omar the Caliph (a Muslim) in Alexandria in 640 
B. IC – 2
i. Pick up where IC – 1 ended, with some overlap necessary since ideas and movements do not begin at a specific point in time.

ii. Ending point ideas
(a) End with work/impact of Bacon and Shakespeare, that is about 1620.
(b) End about 1800, with the French Revolution concluded and the United States formed and tottering along.
(c) End with the rise of the Sunni/Shia conflict

(d) End with the Ottoman Empire weakening, early 1600’s.
(e) End with Napoleon’s defeat and exile, 1815.

C. IC - 3

i. Pick up where IC – 3 ended, with some overlap necessary since ideas and movements do not begin at a specific point in time.
ii. Ending point - Today!
4. Implications of a common core structure.
A faculty committee
 will design the concept of each course, and then each course will be designed by a team of faculty.  The UGEC will be charged to approve course concepts. A course leader will be chosen for each integrated course.  The course leader will
A. Serve on the Integrative Studies subcommittee of the UGEC.

B. Facilitate communication among those teaching the course

C. Serve as a resource person for those teaching the course, in

i. Pedagogy

ii. Content integration

iii. Day to day student-centered course management

iv. Modeling

v. Teaching other teachers,

(a) particularly those teaching the integrated course for the first time

(b) refresher sessions for those who teach the course again after the first time.

D. Carry responsibility that the course, as it evolves in response to assessment of student learning, remains true to faculty approved purposes and content.

5. Course Structure and Staffing Model.
The ACU Integrated Core will be taught using a modified learning community model in which individual faculty members teach sections that meet together periodically in a super section.  For example, 5 faculty members would each have one section of 35 students.  On Monday of each week, or perhaps at the beginning of each unit of material, the five sections would meet together in a super section.  At this super section meeting, a faculty member (one of the five or a different person with special knowledge/skills in the topic area) will give a presentation that introduces students to the new topic, provides major content input, identifies significant questions or lines of reasoning associated with the topic and identifies the learning outcomes/activities for the following class meetings.  The five sections would then meet separately for the other two meetings of the week, or perhaps for the balance of the material unit, for learning activities directed by the faculty member for each section.

Appendix Two
Means by Which a Student May Satisfy the Cultural Competency Requirement

Toward a working definition of cultural competence:

The word culture is used because it implies the integrated patterns of human behavior that include thoughts, communications, actions, customs, beliefs, values, and institutions of racial, ethnic, religious, or social groups.  The word competence is used because it implies having the capacity to function in a particular way: the capacity to function within the context of culturally integrated patterns of human behavior defined by a group.  Acknowledging the validity of and valuing the characteristic patterns of belief and behavior is a necessary prerequisite for being culturally competent. Being competent in cross–cultural functioning means learning new patterns of behavior and effectively applying them in … appropriate settings. … Being culturally competent means having the capacity to function effectively in other cultural contexts.  
(adapted from: http://www.air.org/cecp/cultural/Q_integrated.htm#def)

Distinguishing between globalization and interculturalism:

While globalization refers to the realities of the world we live in and prepare students for, “interculturalism” refers both to the increased mixing of peoples in that world and the skills needed to interact with people from varying cultural backgrounds and social locations.  [Interculturalism] reminds us that other countries are no more homogeneous that the United States is.  It describes the social and cultural lifeworlds of those working out their day-to-day relations in a context of diversity.
(Globalizing Knowledge: Connecting International and Intercultural Studies, pg. 17)
The Two-Tiered Cultural Competency Requirement at ACU

Tier One: all students will satisfy minimum Cultural Competency goals through completion of the Cornerstone and the ACU Integrated Core.  
Tier Two: students may choose to participate in an activity listed below to further their learning.  The committee suggests that the commencement program should carry a note indicating “Commendation in Intercultural Experience” for those students who participate in a learning-directed experience that requires them to spend significant time living in, learning about and learning in a cultural setting that is fundamentally different from the traditional north American setting.  All qualifying experiences will involve at least 10 weeks spent living and learning in the new cultural setting.
Experiences qualifying a student for Commendation in Intercultural Experience

1. International Experiences

a. Completion of an ACU study abroad experience.  The needed reflection/writing is already contained in the INTS course required of all ACU SA students.
b. Completion of a non-ACU study abroad experience such as those sponsored by CCCU, Au Sable or other universities.
c. Completion of a student teaching assignment in a foreign country.

d. Completion of an internship
 in a foreign country.
e. Completion of a summer internship in a foreign country.
2. Cross-cultural Experiences

a. Completion of an internship in a domestic setting that is intensely cross cultural.  Examples might include an internship on the Crow Indian reservation, with the Dallas Inner City Ministry, the Houston Impact Project, the Denver Dry Bones project or other similar locations.
b. Completion of a student teaching assignment in a domestic setting that is intensely cross-cultural.  Examples might include an assignment on ________________.
Appendix Three
The Cornerstone: Living the Examined Life
Socrates, “The unexamined life is not worth living.”  

Valuing the process of examining our lives.

Whatever we introduce here we need to touch on again throughout their career, at least during their final semester.
One definition of “cornerstone” is a set of fundamental assumptions from which something is begun or developed.  The Cornerstone course is a three-hour integrative, interdisciplinary course required for first semester students which introduces a set of fundamental assumptions from which they begin their holistic approach to education as Christian scholars at ACU.  Central to these fundamental assumptions is that while various disciplines have knowledge, the mind is not separate from the spirit, and scholarship informed by faith provides a more robust intellectual experience.  While most first-year students are well aware of the concept of knowledge acquisition, few have been exposed to the concepts of connecting and applying knowledge to other ideas, and how their assumptions and experiences influence their thought processes.  Cornerstone is designed to introduce ACU students to the life of the mind, to enhance self awareness and to develop a greater appreciation for the other.  It is designed to develop critical thinking, to incorporate multiple perspectives in forming comprehensive ideas about complex issues and situations informed by a Christian worldview.  It is designed to introduce students to the liberal arts and the university core by confronting challenging issues and promoting a way of inquiry and engagement rather than detailed knowledge of specific content.  It will introduce students to information analysis, and while not a primary component of the course, it will introduce the concept of thinking theologically.  The course also will include identity and transition issues that are unique to first-year students.    

As a result of the Cornerstone experience, students will: 
be provided opportunities for reflective judgment, effective reasoning, and critical thinking

become more engaged as world citizens

further develop their identity in living an integrated, Christ-centered life of faith

recognize and appreciate the multidisciplinary approach needed to understand real world problems (liberal education)

recognize the benefits of diversity within a Christian context

enhance their skills in written and oral communication

demonstrate effective use of information literacy skills

effectively analyze how faith influences one’s identity and values

enhance their self knowledge by exploring their God-given gifts, aptitudes, interests, and values

be equipped to navigate the unique transition to living and learning at ACU

The use of challenging and stimulating integrative topics will promote campus conversation.  The course platform includes issues which are historically the result of conflicting worldviews, and how various fields have different ways of knowing.  Topics are taken from a variety of fields but on a level that the issues can be understood by the first-year student and taught by college faculty from all disciplines.  Course material will be customized from a wide variety of sources including, but not limited to classical and modern essays, chapters from texts, great document from American history (i.e. M. L. King’s “Letter from a Birmingham Jail” or W. E. B. DuBois’ “The Credo”), and film segments (i.e. clips from a PBS series).  
All entering students will complete a common summer reading which address a course topic.  
Class activities will promote discussion that leads beyond knowledge and comprehension to application, analysis and synthesis.  To accomplish this learning, the general class format for each topic will demonstrate and apply a study method consisting of three elements

1. investigate (read/research) a specific topic,

2. define (critically reflect on) the critical issues and questions concerning the topic, and

3. discuss (orally or in writing) the implications for a person of faith.  

The following are general sketches of weekly topic summaries which include readings, critical issues, and faith connections as well as questions for application, analysis, synthesis, and theological reflection.  This is simply a place to begin.  Creative faculty from various disciplines would need to be invited to come together to addresses critical multidisciplinary issues that readily inform the intended outcomes of the course.    

UNIT #1
I Knew Who I Was When I Got Up This Morning, But I Have Changed Several Times Since Then 
Identity / Transitions / Managing Change / Strengths / Learning Styles

Warren’s “The Purpose Driven Life” / Friesen’s “Decision Making and the Will of God” / Lewis Carroll “Alice in Wonderland” (Advice From a Caterpillar) / Temptations of Jesus / video clips:  “Simon Birch”, “Walking, Talking, Listening to God” / songs:  Casting Crowns, “Who Am I?” / Strong Interest Explorer / Strength Quest 

What are my interests and strengths?  How do I make decisions?  What is a worldview?  What is my worldview?  What has shaped my worldview?  How am I alien/stranger?  What is God’s will for my life?

I Doubt, Therefore I Might Be
Vocation / Reason for being / Investigation - confirmation of career and calling

Nouwen’s “In the Name of Jesus” (Summer Reading) / Palmer’s “Let Your Life Speak” /  Lucado’s “It’s Not About Me” / Os Guinness, “The Call: Finding and Fulfilling the Central Purpose of Your Life”  video clips:  “It’s a Wonderful Life”, “Rudy”, “ A Beautiful Mind” / songs:  Steven Curtis Chapman, “Signs of Life”   

What are you doing “on purpose”?  In what ways are we all ministers of Christ?  How is "vocation" shaped by forgiveness and reconciliation?  How is vocation shaped by a society obsessed with financial gain and prestige? 
 

  Baloney Detection  

Critical Thinking / Testing Assumptions / Problem solving / Fallacious persuasive terminology / 

Information Analysis and Literacy (WILD) / Bloom’s taxonomy of Learning / video clip:  “Truman Show”

What are authentic sources?  How do you detect the worldview of others?  How do you detect biases in the media?  In your professors?  How has your culture influenced and shaped your worldview?

Can You Hear Me Now?

What is truth? / Theological Reflection / Dogma – Doctrine – Opinion/  Possible source: Killen and De Beer, chapter 1 “Searching for a Way to Be Faithful” from The Art of Theological Reflection.
Grenz and Olson, “Who Needs Theology?” / video:  Igniter Media Group “I Believe”

What is a Christian worldview?  How have pluralism, relativism, and post-modernism influence your thinking?  How do we determine what is true?  In what ways are scripture, reason, tradition, and experience part of thinking theologically?  

Unit #2
Going, Going, Gone 

Baseball / The cult of American sport / Management vs. Labor / Ethics / Gambling   

Fitzgerald’s “The Great Gatsby” (reference to the ethics of the 1919 world series),  Kahn’s “The Boys of Summer”, Costa’s “Fair Ball:  A Fan’s Case for Baseball”, video clips:  Burns PBS, “Baseball”, “Field of Dreams”, “Eight Men Out”

In 1919, what became known as the “Black Sox” scandal ensued when the underpaid Chicago White Sox accepted bribes to deliberately lose the 1919 World Series.  The White Sox were so good in 1919 that not many cared to bet the Cincinnati Reds would win the Fall Classic.  Team owner Charles Comiskey was netting huge profits with the impressive performance of his team.  Sox pitcher Eddie Cicotte, was known for his knuckleball and other highly controlled pitches that kept batters guessing. It was rare that he ever walked a batter. Cicotte's annual salary was $6,000, but a $10,000 bonus awaited him if he won 30 games. Comiskey had manager Kid Gleason bench Cicotte as his wins crept close to 30 to avoid paying him the bonus. This made the pitcher vulnerable to making up his losses by accepting a $10,000 bribe from gamblers.  Seven additional members were bribed to ensure the loss.  Gamblers switched their bets which shifted the odds dramatically.  Kennesaw Mountain Landis, the commissioner of baseball led the investigation which uncovered the scandal and ended their careers.  
Elaborate on the reasons for importance of sport/winning.  Why are professional athletes idolized?  Are professional athletes overpaid?  Should there be a salary cap?  What are the results of a lucrative sports economy?  How much of an economy should be devoted to entertainment?  How has the lucrative professional sport culture influenced amateur/youth sports?  What are the ramifications of sport on an American worldview?  Christian worldview?

Expand Your Mind (The Red Pill or the Blue One?) 

Relativity / Einstein / Ways of Knowing in the Natural Sciences 

Einstein’s “The World as I See It” / The Scientific Method / Video clips: “The Matrix”, “Gattaca”, “Back to the Future”,  NOVA Online, “Think Like Einstein”

The most famous of Einstein’s equations, E=mc2 says that energy (E) and mass (m) are equivalent. In other words, very small amounts of mass can be converted to very large amounts of energy and vice versa. The conversion factor is the speed of light (c) squared.  That’s the secret of stars, where high temperatures and densities permit lighter atoms to fuse into heavier ones which weigh less that the combined weight of the lighter atoms that formed it.   The difference in mass becomes the energy that keeps stars, as well as the sun, shining.  The mushroom cloud of an atomic bomb is a result of the principle defined by the equation, as well as numerous technologies ranging from smoke detectors, to radiocarbon dating, and medical imaging.  -"Concern for man himself must always constitute the chief objective of all technological effort -- concern for the big, unsolved problems of how to organize human work and the distribution of commodities in such a manner as to assure that the results of our scientific thinking may be a blessing to mankind, and not a curse."  
From Technopoly: The Surrender of Culture to Technology, page 51, “Taylor’s book The Principles of Scientific Management, published in 1911, contains the first explicit and formal outline of the assumptions of the thoughtworld of Technopoly.  The include the beliefs that the primary, if not the only, goal of human labor and thought is efficiency; that technical calculation is in all respects superior to human judgment; that in fact human judgment cannot be trusted, because it is plagued by laxity, ambiguity, and unnecessary complexity; that subjectivity is an obstacle to clear thinking; that what cannot be measured either does not exist or is of no value; and that the affairs of citizens are best guided by experts.”

How has the theory of relativity influenced postmodern thought?  What is the role of science in society?  What are the benefits and risks of the nuclear age?  Who should determine how science can be used?  What is the relationship of science to faith?  Can the scientific method be used to prove issues of faith?  

Free At Last? 

The Civil Rights Movement / Martin Luther King / Freedom / Equality

Letters from the Birmingham Jail / “I Have a Dream” speech / song: DC Talk’s  “Free at Last”, spiritual “Free At Last”.  W. E. B. Du Bois, “The Credo” (pg 214-215) or “Of the Black Belt” (pg 74-88) from The Souls of Black Folk. “Being the Mother of a Black Child” or “Just Too Smart” from The Color of Culture by Mona Lake Jones.

He didn’t want to go to Memphis in 1968.  The civil rights movement was in trouble, splintering into feuding factions...some tired of the struggle, tired of being beaten and ready to go back to the way things were, while others were promoting violence and civil disobedience.  King was tired and overburdened.  There were many reasons not to go and support a floundering garbage-workers strike against low wages and poor conditions, but he went anyway.  We don’t know of all the reasons he went, but one of them was a call to move people on to what he felt was God’s agenda.  The rest is history as King would be assassinated while supporting a few hundred underpaid garbage men.  King wasn’t just leading black America…King was leading all of America.

What worldviews were in conflict during the civil rights movement?  What are the prejudices that remain today?  Can you construct a model for the Christian response to prejudice?  What is the scriptural concept of freedom?  See “Avoiding the Unthinkable” for a possible reading source (Divided by Faith).
Avoiding the Unthinkable 

Holocaust / Genocide / Racism

“Etty Hillesum’s Diary:  An Interrupted Life” / “Diary of Anne Frank” / Corrie Ten Boom “The Hiding Place” / Elie Wiesel, “Night” / Movie “Schindler’s List”

Excerpt from Etty Hillesum:  “We have to fight them daily, like fleas, those many small worries about the morrow, for they sap our energies…the things that have to be done must be done, and for the rest we must not allow ourselves to become infested with thousands of petty fears and worries, so many motions of no confidence in God.  Ultimately, we have just one moral duty:  to reclaim large areas of peace in ourselves, more and more peace, and reflect it towards others.  And the more peace there is in us, the more peace there will also be in our troubled world.” 

What were the conflicting worldviews?  What are the lessons of the holocaust? / How do the ideas of racism then genocide take root?  Why are the Jews consistently targets of hatred?  In what ways should Christians respond to injustice?    Possible reading source: Divided by Faith, by Michael O. Emerson and Christian Smith.
It Don’t Mean a Thing…

Jazz / Louis Armstrong / culture / change / expression / influence on society

Review of Styles: New Orleans, Swing, BeBop, Cool, HardBop, Free, Fusion / Burns PBS, “Jazz”/  Songs: Billie Holiday’s “Strange Fruit” (about lynching in the south),  Duke Ellington, “It Don’t Mean a Thing If You Ain’t Got That Swing”, John Coltrane, Miles Davis, etc.
Louis Armstrong is considered the most important improviser in jazz, and he taught the world to swing. Armstrong, fondly known as "Satchmo" (which is short for "Satchelmouth" referring to the size of his mouth) or "Pops," had a sense of humor, natural and unassuming manner, and positive disposition that made everyone around him feel good. With his infectious, wide grin and instantly recognizable gravelly voice, he won the hearts of people everywhere.  He risked his fame and fortune when he criticized President Eisenhower for failing to publicly support the Supreme Court decision of school desegregation and act forcefully in Little Rock. He had an exciting and innovative style of playing that musicians imitate to this day. 
How is the creative nature of God revealed in Jazz music?  What are the influences of jazz on blues, hip hop and rap? What is the function of freedom and collaboration in Jazz?  What can be learned from that type of collaboration in the church?  In what ways does music bring people together?  
Don’t Mess With…
Environment / Geopolitics / Stewardship
Sire’s “The Universe Next Door:  A Basic Worldview Catalog”, DeWitt, “Caring for Creation:  Responsible Stewardship”, Tolkien’s “Return of the King” (Gandalf’s quote – “The rule of no realm is mine, neither of Gondor nor any other, great or small.  But all worthy things that are in peril as the world now stands, those are my care.  And for my part, I shall not wholly fail of my task, though Gondor should perish, if anything passes through this night that can still grow fair or bear fruit and flower again in days to come.  For I also am a steward”)  

The Native American population of New England in 1600 was about 100,000, similar to the size of the population of European settlers who occupied the land 100 years later.  It is a matter of history that these two cultures failed to develop a compatible relationship, and one of the main reasons for this was their different view of the land.  Native Americans had few possessions, moved with the seasons, and were seldom identified with fixed locations.  They did not conceive of “owning” land.  European settlers considered land to be developed for permanent occupation, viewing forests, fur-bearing animals, and fish as “natural resources” not simply to provide for their needs, but to generate wealth.  To the European colonists, the land was defined in economic terms, and Native Americans lived in abject poverty surrounded by great natural wealth.  The result was land uninhabitable and unsustainable for the native tribes, bounded by fences and protected by property rights.  The translation of the New England landscape into economic production was ecologically self destructive.  

What is environmental stewardship?  What role should economic and political power play in the fate of the natural environment?  What ideas justify 200 year old environmental policies?  What is a western worldview of nature?  A Capitalist worldview of nature?  Can you construct a model for a Christian response? 

I Pledge Allegiance To…

Constantine / Allegiance/ Patriotism/ Politics/ 

Yoder’s, “The Politics of Jesus”, Wallis, “Why the Right Gets it Wrong and the Left Doesn’t’ Get it”, Camp’s “Mere Discipleship”

For the first three centuries of the church, the Roman Empire killed Christians, but following Constantine’s triumph in battle, subsequent conversion, Christianity fast became the religion of the state.  The result was an alliance between church and empire (“Christendom”).  Some call this event the triumph of Christianity while others see it as Christianity becoming its own worst enemy for the masses too easily believe themselves to be Christian, and the resulting centuries of horrors committed against non-believers in the name of God (i.e. Charlemagne against the Saxons to force them to convert or die).  / What are the challenges of a theocracy?  What are the evils that been promulgated in the name of other religions?  Of Christianity?  Is separation of church and state and good idea?  Does a type of “Constantinian Christianity” exist today?  

On The Side of God

Civil War / Manassas / Ways of Knowing / Interpreting History/

 First Battle of Bull Run fought a few miles from Washington DC – First time north and south armies met – Enthusiastic volunteers in new uniforms from all over the country confident that their opponent would run at the first shot didn’t want to miss the battle of what would surely be a short war – Citizens and congressmen made the short trip from DC with their picnic baskets to watch the colorful show – Little knowledge of what the war would mean – both sides were stunned by the violence and destruction - Both sides thought they were on the side of God. 

What worldviews are in conflict?  How could Christian’s be on opposite sides? What is a “just” war?  What are the remaining implications of the Civil War for people of faith?  The confederate flag?  Is pacifism an appropriate position for a person of faith?

Additional topics might include:  

Arab/Israeli Conflict  
21st Century Leper – HIV/AIDS 
Mother Teresa - Distribution of wealth/power, humble service

Poverty and Third World Debt
The Shi’ite/Sunni conflict

Course elements:

1. Brief Weekly Quizzes - simply to insure that the student has had contact with the material assigned.

2. Class / Group Participation

3. WILD – Wildcat Information Literacy Doorway online tutorial.  Designed by the Library faculty, this tutorial includes instruction in both finding and evaluating information.
4. Two Papers will be required

a. Reflective Essay

i. A 3-5 page essay in response to a mutually agreed prompt.

ii. Goal is to have students reflect and write about their ability to integrate their faith and current discipline.

iii. Essay will be maintained in the student’s E-Portfolio to allow longitudinal comparison with the 3-5 page reflective essay submitted during the Senior Capstone Experience.

b. Term Paper

i. 15 page paper with complete bibliography on a mutually agreed specific topic of current global concern.  The goal is to have students consider the critical approach used during the class for historical issues and apply them to relevant current issues.  It is important that the topic not be too general (i.e., the specific topic of “How Poverty Exacerbated the Effects of Hurricane Kristina in New Orleans” would be accepted over the general topic of “Poverty”).  A rough draft would be submitted by week five and the final draft turned in by week 10.  The paper would be graded on content as well as writing using a common rubric.

ii. The paper should follow the same format as the class:  
1. investigate a specific topic

2. define the critical issues and questions concerning the topic, and

3. discuss the implications for a person of faith.  

5. Presentation – 5-8 minute in class overview of term paper topic and conclusions presented in any creative way the student chooses:  oral, video, art, drama, poetry, rap, original music, etc.  

Cornerstone Awards:  Each class will select one paper and one presentation from their peers which will be submitted to a review committee.  Three of each (six total) will be selected for significant Cornerstone Awards based on understanding of the topic, the use of critical thinking skills, and integration of faith and learning. 
Appendix Four
Degree Plans for AA, BA, BBA, BFA, BM, BS and BSN

The following table demonstrates one way to migrate from the current degree plans to new degree plans that incorporate the 21st Century Plan.  Other plans could be arranged in collaboration with the UUAC and UGEC if needed.
	Degree
	Current Degree Plan
	New Degree Plan

	AA
	33 General Education
	32 hours from the 21st Century Plan

· 6 hrs – Bible

· 6 hrs –  English (Thinking and Writing, and Thinking, Writing and Research)

· 3 hrs – The Cornerstone

· 6 hrs – IC 1 & 2

· 3 hrs – Foundations of Communication

· 2 hrs – Exercise Science (Concepts and 1 more)
· 3 hrs – Mathematics

· 3 hrs – Science

	BA
	41 University Core

24 BA Core

65 Total Core
	56 21st Century Plan

6 Degree Supplement 


6 Foreign Language

62 Total 


	BBA
	41 University Core

21 BBA Core

62 Total
	56 21st Century Plan

6 Degree Supplement


3 Business & Prof. Writing

3 Economics (other included in 21st Cent SSH hours)

62 Total

	BFA
	41 University Core

15 BFA Core

56 Total
	56 21st Century Plan

	BM
	41 University Core

15 BM Core

56 Total
	56 21st Century Plan

	BS
	41 University Core

15 BS Core

56 Total
	56 21st Century Plan

	BSN
	38 University Core

12 BSN Core

50 Total
	50 21st Century Plan (Waive 6 21st Century Plan hours as shown below)



Appendix Five
Curricular Proposal Items Compared to Fundamental Understandings
The following table shows how items in the 21st Century Plan address the six fundamental understandings outlined in the introduction.  The understandings are abbreviated in the following list:

common curricular experiences
the intellectual and spiritual development
integrative thinking
increasing challenge
critical thinking
global thinking
The curricular items are abbreviated in the following list:

1. Bible

2. Foreign Language

3. Cultural Competency

4. The Cornerstone

5. Integrated Core

6. Social Science and Humanities

7. Senior Capstone

8. English

9. Communication

10. Science

	
	
	
	
	
	
	
	
	
	
	

	
	Item 1
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Appendix Six

Ideal Enrollment Patterns
The committee has structured the curriculum proposal to provide sequencing for two purposes.  The first is to allow faculty designing and teaching courses to know with more certainty what their students will have seen in previous courses.  This will allow faculty to build on and reinforce what has gone before so as to maximize student learning over the course of their studies at ACU.  The second purpose is to provide integrated opportunities to gather feedback on student mastery of learning outcomes.  By “integrated opportunities” we mean those opportunities to measure learning of broad student learning outcomes which can arise naturally in courses.

This ideal enrollment pattern also incorporates committee recommendations for the Bible curriculum.

As noted in Fundamental Understanding Six and Appendix Two, the committee believes that our curriculum should encourage and reward student participation in activities which develop global thinking.  The ideal enrollment plan below demonstrates how the 21st Century Plan would support greater student participation in 2nd year study abroad.

	Ideal Enrollment Pattern for 21st Century Plan

	
	Fall Semester
	Either Fall or Spring
	Spring Semester

	1st Year
	The Cornerstone

Thinking and Writing
Message of the Old Test.
	
	IC 1

Thinking, Writing and Research
Life & Teachings of Jesus


	2nd Year
	
	IC 2

Foundations of Communication
	

	3rd Year
	
	IC 3
	

	4th Year
	
	Senior Capstone
	


Appendix Seven

Transfer Issues
Committee – these are starting point ideas.  I’m not sure we need to have a final plan in mind, as much as we need to acknowledge the issue and show some starting point ideas.  Your thoughts?

Students who arrive at ACU the first time with college credit or with CLEP/AP credit will receive credit toward completion of general education requirements as follows:

	Subject area
	Credit earned prior to coming to ACU
	Credit granted toward

completion of Gen Ed.

	English
	ENGL 1301 – 3 hrs
	Thinking and Writing – 3 hrs

	
	ENGL 1301 and ENGL 1302 – 6 hrs
	Thinking and Writing – 3 hrs
Thinking, Writing and Research – 3 hrs

	
	Sophomore literature – 3 hrs
	Literature 

	
	
	

	History
	American History – 3 hrs
	Social Science – 3 hrs

	
	American History – 6 hrs
	Social Science – 6 hrs

	
	World History – 3 hrs
	Social Science – 3 hrs

	
	World History – 6 hrs
	Social Science – 3 hrs
IC #2

	
	
	

	Psychology
	Introduction to Psychology – 3 hrs
	Social Science – 3 hrs

	
	
	

	Government
	Government – 3 hrs
	Social Science – 3 hrs

	
	
	

	Economics
	Macroeconomics – 3 hrs
	Social Science – 3 hrs

	
	
	

	
	
	

	
	
	

	
	
	


Appendix Eight

Proposed New Student Learning Outcomes
In order to provide a basis for the discussion to follow in this reflection paper, an extended quote, referenced below
, is offered.

It is time for leaders of education to embrace a small number of highly valued and widely affirmed educational goals [student learning outcomes, JA], establish high standards for each, and assess their achievement across the curriculum.  AAC&U has summarized several key aims of undergraduate liberal education in its 2002 report, Greater Expectations: A New Vision for Learning as a Nation Goes to College.  We propose selection from them five key outcomes as a concentrated focus for assessment.
In brief, the outcomes we [authors of Greater Expectations] propose are

1. strong analytical, communication, quantitative, and information skills – achieved and demonstrated through learning n a range of fields, settings, and media, and through advanced studies in one or more areas of concentration;

2. deep understanding or and hands-on experience with the inquiry practices of disciplines that explore the natural, social, and cultural realms – achieved and demonstrated through studies that build conceptual knowledge by engaging learners in concepts an modes of inquiry that are basic to the natural sciences, social sciences, humanities, and arts; 

3. intercultural knowledge and collaborative problem-solving skills – achieved and demonstrated in a variety of collaborative contexts (classroom, community-based, international, and online) that prepare students both for democratic citizenship and for work;

4. a proactive sense of responsibility for individual, civic, and social choices – achieved and demonstrated through forms of learning that connect knowledge, skills, values, an public action, and through reflection on students’ own roles and responsibilities in social and civic contexts;

5. habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another – achieved and demonstrated through advanced research and/or creative projects in which students take the primary responsibility for framing questions, carrying out an analysis, and producing work of substantial complexity and quality.

As a committee and as a university we have wrestled with the idea of student learning outcomes – how to select them, how to capture them in words, and how to assess them.  The challenge of selection has to do with the work of identifying what we all want every graduate to know, be able to do and/or value as they leave ACU.  This is, of course, a value/mission laden challenge.  I contend that we ought not choose only those outcomes which reflect only those learning expectations common to secular institutions, even those of the highest quality.  As a result, my observation is that we have tended to create long lists of the desires we have for our students.  The lists are long enough that the prospect of actually measuring progress in the various areas is daunting if not impossible.  This leads to a general cynicism about assessment and outcomes among some, and a resignation that “we have to, so we will” among others – but not often to true outcomes driven assessment, valid and sustainable assessment practice, and, the step we miss most often, to curricular change that is guided by gathered and analyzed data.  The current general education process is clearly guided by gathered and analyzed data, but I fault us for adjusting curriculum only once every 15 years or so.  Adapting curriculum and pedagogy based on gathered and analyzed data should be an ongoing never ending process.

The list of outcomes on page 10 of the current ACU catalog reflects many of the problems with our historic approach to outcomes.  The introduction begins with “Ideally” and ends with “should” and nowhere in between suggests an institutional or faculty commitment to doing or ceasing to do and being or becoming what is necessary to make the listed outcomes happen.

STUDENT OUTCOMES

Ideally, graduates who have gone through the core curriculum and spent four or more years on campus should:

1. Speak and write effectively in English as a result of clear thinking and extensive reading, writing and observation;

2. Be proficient in planning, calculating, organizing ideas and solving problems;

3. Engage in meaningful and productive careers and/or pursue additional graduate or professional education;

4. Conduct their daily lives in a way that fosters mental and physical health and well-being;

5. Possess a sensitivity to people, an appreciation of the arts and sciences, a sense of history, an international perspective and an understanding of the interrelatedness of things;

6. Function effectively as citizens, workers and educated members of society, providing service and leadership in the activities of home, occupation or profession, church, community, country and the world; and

7. Base their lives on a carefully thought-out philosophy that emphasizes Christian faith and commitment, personal integrity, open-mindedness, respect and concern for all human beings, and a desire to be responsible stewards of personal and natural resources.

I have often been critical of these outcomes based on their structure.  However, upon comparison of these outcomes to those from page 1 that we might call “best practices” based on their origins, it seems that the distance between our current outcomes and “best practice” outcomes is not that great.  Table One demonstrates.

	Table One: Side by Side Statement of Current Outcomes and Best Practice Outcomes

	
	Current ACU Outcomes
(as prefaced by “Ideally, graduates who have gone through the core curriculum and spent four or more years on campus should”)
	Best Practice Outcomes

(note that the outcome is underlined)

	1
	Speak and write effectively in English as a result of clear thinking and extensive reading, writing and observation;
	strong analytical, communication, quantitative, and information skills – achieved and demonstrated through learning n a range of fields, settings, and media, and through advanced studies in one or more areas of concentration;

	2
	Be proficient in planning, calculating, organizing ideas and solving problems;
	deep understanding or and hands-on experience with the inquiry practices of disciplines that explore the natural, social, and cultural realms – achieved and demonstrated through studies that build conceptual knowledge by engaging learners in concepts an modes of inquiry that are basic to the natural sciences, social sciences, humanities, and arts; 

	3
	Engage in meaningful and productive careers and/or pursue additional graduate or professional education;
	intercultural knowledge and collaborative problem-solving skills – achieved and demonstrated in a variety of collaborative contexts (classroom, community-based, international, and online) that prepare students both for democratic citizenship and for work;

	4
	Conduct their daily lives in a way that fosters mental and physical health and well-being;
	a proactive sense of responsibility for individual, civic, and social choices – achieved and demonstrated through forms of learning that connect knowledge, skills, values, an public action, and through reflection on students’ own roles and responsibilities in social and civic contexts;

	5
	Possess a sensitivity to people, an appreciation of the arts and sciences, a sense of history, an international perspective and an understanding of the interrelatedness of things;
	habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another – achieved and demonstrated through advanced research and/or creative projects in which students take the primary responsibility for framing questions, carrying out an analysis, and producing work of substantial complexity and quality.

	6
	Function effectively as citizens, workers and educated members of society, providing service and leadership in the activities of home, occupation or profession, church, community, country and the world; and
	

	7
	Base their lives on a carefully thought-out philosophy that emphasizes Christian faith and commitment, personal integrity, open-mindedness, respect and concern for all human beings, and a desire to be responsible stewards of personal and natural resources.
	


Table Two offers some side by side comparison and observations.

	Table Two: Observations and Comparisons of ACU and BP Outcomes

	
	Current ACU outcomes
	Best practices outcomes (BP)
	observations

	1
	Speak and write effectively in English
	strong analytical, communication, quantitative, and information skills
	BP 1 includes and expands on ACU 1 and 2 and clarifies the difference between quantitative skill and problem solving. 

	2
	Be proficient in planning, calculating, organizing ideas and solving problems;
	deep understanding or and hands-on experience with the inquiry practices of disciplines that explore the natural, social, and cultural realms 


	BP 2 expands on two different phrases (arts, history) of ACU 5 by moving from “appreciation” to understanding the modes of inquiry characteristic of natural, social, and cultural realms.  

	3
	Engage in meaningful and productive careers and/or pursue additional graduate or professional education;
	intercultural knowledge and collaborative problem-solving skills
	BP 3 includes the first phrase (sensitivity to people) of ACU 1 and ACU 2 and correctly implies that significant problems of our day and the future will be solved only through collaborations among teams of diverse individuals.

	4
	Conduct their daily lives in a way that fosters mental and physical health and well-being;
	a proactive sense of responsibility for individual, civic, and social choices
	BP 4 includes almost all of ACU 4, ACU 6 and ACU 7 in a more concise form that needs to be modified slightly.

	5
	Possess a sensitivity to people, an appreciation of the arts and sciences, a sense of history, an international perspective and an understanding of the interrelatedness of things;
	habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another
	BP 5 includes the last phrase of ACU 5 (interrelatedness) and brings in a new concept that addresses the constantly changing world in which our students will live after graduation.

	6
	Function effectively as citizens, workers and educated members of society, providing service and leadership in the activities of home, occupation or profession, church, community, country and the world; and
	
	

	7
	Base their lives on a carefully thought-out philosophy that emphasizes Christian faith and commitment, personal integrity, open-mindedness, respect and concern for all human beings, and a desire to be responsible stewards of personal and natural resources.
	
	

	
	
	
	I suggest that ACU 3 is not a learning outcome of under-graduate education but rather a statement about the futures we desire for our students, and thus should not be continued.


It seems to me that we have, as a committee, backed into a new statement of student learning outcomes by identifying the sorts of learning experiences we value and desire for our students.  These are expressed in some ways by the six fundamental understandings that underlie the design of the 21st Century General Education curriculum proposal.  These understandings are:

1. The learning of our students is enhanced when they have common curricular experiences.

2. The learning of our students is enhanced when we intentionally connect the intellectual and spiritual development of our students – knowledge conversing with faith conversing with knowledge.

3. The learning of our students is enhanced when we engage our students in integrative thinking – the process of bringing together and responding to knowledge of different fields and perspectives.

4. The learning of our students is enhanced when the structure of the curriculum addresses the nature of students that come to ACU and provides increasingly challenging learning opportunities as they progress through their studies.

5. The learning of our students is enhanced when we engage them in the key processes that comprise and enhance critical thinking – reading, writing and speaking.

6. The learning of our students is enhanced when we prepare them to think globally.

Understanding 1 does not translate to a student learning outcome, but addresses the idea of creating a learning environment on campus.  Understandings 2-6 can easily be connected to the Best Practice learning outcomes on the previous page.  

A significant point in Understanding 2 is missing from the Best Practice outcomes – the intertwining of intellectual and spiritual development of our students.  Based on my admittedly limited understanding of theology, I think that this can be addressed by a minor change to BP 2.  “Theology is a seeking after understanding – a process of thinking about life in the light of the faith that Christians engage in because of their calling.”
  I continue to believe that we must not move forward under the assumption that theological reflection is the exclusive domain of Bible professors and courses labeled BIB__.  Another quote has long captured my attention, “There is a hiatus between the arena of the young theologian’s actual spiritual growth and what he already intellectually knows about this arena.”
  This asserts in the realm of spiritual development what we each believe in our various disciplines – unless and until a student is both introduced to and practices in ill-defined settings the intellectual and practical skills peculiar to our disciplines, learning or development has not really happened.  We are lucky to have trained and articulate Bible professors who design curricula and teach courses that prepare students for and engage students in theological reflection and who provide leadership and modeling to the faculty as a whole vis a vis the need to model theologically reflective habits before our students.  This situation is no different from what we learn in the literature about effective writing instruction.  Writing well is a skill and art to which students are introduced by trained and articulate faculty, but without continued reinforcement of the value of writing well by the faculty as a whole, the habit of writing well will not become a permanent fixture in the students’ mind or skill set.  This argues that we need an outcome that addresses spiritual development and theological reflection so that we all recognize that the faculty as a whole bears responsibility for this facet, as well as all others, of the university’s general education student learning outcomes.  Having said all this, I suggest that adding “religious” to the list of realms in BP 2 represents the needed corrective that captures the remaining emphasis of Understanding 2.

We are ready to write down the proposed ACU General Education Student Learning Outcomes.  They bear strong resemblance to the BP outcomes, but are modified slightly as noted above.  

1. strong analytical, communication, quantitative, and information skills – achieved and demonstrated through learning in a range of fields, settings, and media, and through advanced studies in one or more areas of concentration;

2. deep understanding of and hands-on experience with the inquiry practices of disciplines that explore the natural, social-cultural, aesthetic, and religious (or theological or spiritual) realms – achieved and demonstrated through studies that build conceptual knowledge by engaging learners in concepts and modes of inquiry that are basic to the natural sciences, social sciences, humanities, arts, and Christian faith (or theology); 

3. intercultural knowledge, integrative thinking and collaborative problem-solving skills – achieved and demonstrated in a variety of collaborative contexts (classroom, community-based, international, and online) that prepare students both for democratic citizenship and for work;

4. a proactive sense of responsibility for individual, civic, and social choices – achieved and demonstrated through forms of learning that connect knowledge, skills, values, an public action, and through reflection on students’ own roles and responsibilities in social and civic contexts;
5. habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another – achieved and demonstrated through advanced research and/or creative projects in which students take the primary responsibility for framing questions, carrying out an analysis, and producing work of substantial complexity and quality.
Finally, the committee offers the following table to demonstrate how the proposed curriculum addresses these student learning outcomes.  The curricular items are abbreviated in the following list:

1. Bible

2. Foreign Language

3. Cultural Competency

4. The Cornerstone

5. Integrated Core

6. Social Science and Humanities

7. Senior Capstone

8. English

9. Communication

10. Science
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� Majors in CBS may satisfy this requirement by selecting from the non majors list or by completion of an upper division BIBX course in addition to those required for their degree.


� International students whose native language is not English will satisfy the foreign language admissions requirement through completion of the English requirement (Thinking and Writing; and Thinking, Writing and Research; and a literature course).


� See Appendix Three for a course description and other notes.


� See Appendix One for more information on The ACU Integrative Core


� History, Political Science, Psychology, Sociology and Social Work.


� In order to offer underdeveloped students an opportunity to develop the writing skill we desire, the first semester may be split into two three-hour courses; completion of which would earn the student 4 hours toward degree completion (3 counted toward Thinking and Writing and 1 toward electives).


� Current hour totals are the sum of hours in the University Core and Degree Core for the B.S., BFA, and B.M. degrees.  BA and BBA degrees require additional hours of general education.


� A number of proposals suggest the need for faculty development activities that directly address activities related to General Education.  The priorities used to allocate faculty development funds would need to be reconsidered to ensure adequate support for GE-related needs.


� Internship implies a supervised experience.  The objective is a sustained engagement with a different culture/society.  A process would be needed to pre-approve the internship as meeting this objective.


� Note that 3 “core” hours are released through the 21st Century.  These hours could be allocated to electives, or to other courses which address learning outcomes.  In order to strengthen the rigor of the degree, it is suggested that upper division hours should be required.


� This reduction in hours could be accomplished as follows: waive 5th Bible class, -2 hrs; waive 3rd ACUIC class, -3 hrs; waive 1 hr of Exercise Science, -1 hr.


� Beyond the 1st year, the order in which students take Bible Courses is important, but not the particular semester.  The exception to this is the students should have completed Christianity and Culture before taking the Senior Capstone.


� Association of American Colleges and Universities.  2004. Our Students’ Best Work: A Framework for Accountability Worthy of Our Mission.  Washington, D.C. Pg 5-6.


� Howard W. Stone and James O. Duke.  How to Think Theologically.  Augsburg Press.  1996. Pg. 2.


� Helmut Thielicke.  A little exercise for young theologians.  Eerdmans Publishing Co.  1962.  Pg 10.
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